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rJriaH

CTapre MeTodbl U COBpEMEHHbIE YCOBEPLUEHCTBOBAHHbLIE NMOAXOObI

UTto ans pebeHKka ¢ HapyLIEHUSIMU Pa3BUTUSA 3HAYUT ObiTb
yCcnelluHbIM Ha ypokax B 0bblYHOM Knacce?

@ Kakne HaBblkM HEODXOOUMBLI OETSM C ayTU3MOM, YTObbI Ao6uBaTbCA
ycnexa B 06bIMHOM Knacce?

@ [IpakTukm obyyeHnsa geten ¢ ayTuaMOM «HaBblKkaM ycrexa» C
AoKa3zaHHOU 3 PEKTUBHOCTbLIO

@ [ge MoxHO BonbLle y3HaTb 00 a(hPeKTMBHBIX NpPakTUKax obyyeHus

boHA |
OGHa)KEHHbIe
cepaua




KOHQNUKT NHTEpPECOB

1. CoaBTOp ABYX KHUT, MOCBSALLEHHbIX TEME JaHHOW Npe3eHTauuw.

2. Orteu neparora, KOTOPOro Mbl YNOMSIHEM B XOA4e AaHHOW npe3eHTaunn.

(POHA »
OOHaXKEéHHble
cepaua




CTtapble MeToab!

e B HM3KOM ycneBaeMOCTU BUHUIM MHAMBMAYANbHbIE
0COBEHHOCTM YYEHNKOB C ayTU3MOM

e [NpumuTnBHasA y4ebHas nporpaMmma, OCHOBaHHas
Ha NOHSATMM «TOTOBHOCTb» B Pa3BUTUK

o [lporpammbl 4nst y4eHMKOB 1 BbIGOp
obpasoBaTenbHOro yuypexaeHmsa onpeaensitoTcs no
KaTeropum ero/ee HapyLleHus

o CerperaumoHHOE OKPY>KEHME M YCITOBUSI CHUTAIOTCA
HEOTbEMIIEMbIM/HAUMYYLLIMM peLleHNnEM

e Pesynbrathbl IQ-TECTOB 1 TECTOB YCNEBAaEMOCTU HA
OCHOBE HOpPM He MPUHOCAT MOorb3bl Negaroram

(POHA »
OGHa)KEHHbIe
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CoBpeMEHHbIE YCOBEPLLIEHCTBOBAHHbIE
noaxofb

Yuntbcst MOryT BCE YHEHMKU

e UHaueuayanbHble y4ebHble nnaHbl (IEP) co3gatotca Ha
OCHOBE TeKyLLero ypoBHs pebeHka un ero/ee Hyxn

® YYeHUKN C HapyLUeHUsIMW norny4atoT obpa3oBaHue B Kak
MOXHO MEHEe€e OrpaHNYMBaIOLLIEM OKPY>KEHUM

[Meparoru HECYT OTBETCTBEHHOCTb 3a JOCTUXEHUNA YHEHNKOB

Mpsimas, perynspHasi oLieHKa nporpecca, peLleHus
NPUHUMAIOTCA Ha OCHOBE CODpPAaHHbIX AaHHbIX

(POHA »
OOHaXKEéHHble
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[lpeycneBaTtb B 0ObIMHOM Knacce O3Ha4aer,
‘-ITO pebeHoK . .

[octuraet uenen MHAMBUAYanbHOro nnaHa
oby4eHunsd

e [lenaeT 3Ha4YMUTENbHbLIN NPOrpecc B 0ObIYHON
y4yebHom nporpamme

ApyXnT ¢ OAHOKNAaCCHUKaMu
Cyactnus
Haxooutcsa B 6e3onacHocTu
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MuHMarnbHble TPeOOBaAHUS K YCreEXY B
OObIYHOM KIacce

*  Bbibop nporpammbl 06y4eHus - HanmMeHee
orpaHuydmnsatolee okpyxxeHne (LRE)

—  YT06bI pEOEHOK MOI 4OCTUYL LIENEn
NHANBUAYanbHOro y4ebHoro nnaHa

— pesynbratbl pebeHka - Obln Ha YPOBHE U
ONN3KO K YPOBHIO OBYYEHMS MO YTEHUIO U
maTemaTuke

° Hapgnexalas noagepKkKa B Kracce.

— Teparory rotoBbl MOAMPULMPOBATL YY4EDHYHO
nporpammy, matepuarbl 1 METOAbI

— CoTpyoHMYecTBO MeXay negaroramm
0ObIYHOrO Knacca crneumanbHbIMU negaroramm

(POHA »
OOHaXKEéHHble
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MakcmnmanbHbIN yCcnex TpebyeT

 [pamoTHOro otéopa uenen No N3MeHEHUO NOBEAEHUS

*  /HTEeHCUBHOro, BbICOKOTOYHOIO BHEAPEHNA METOA0B 00y4YeHNda ¢ JOKa3aHHON
9 PEKTUBHOCTbIO

° Perynﬂprlx BO3MO>XHOCTEWN OTBEYATb B TEYEHNE OHS

o O PEKTUBHOrO NaHMPOBaAHUS reHepanusauum n nogaep>XaHns He4aBHO OCBOEHHbIX
3HAHUN N HaBbIKOB

o [lpamon, perynapHoun OLEHKM OOCTMKEHUN YYEeHUKA, a TaKKe NMPUHATUS peLleHnn Ha
OCHOBE NOMYyYeHHbIX AaHHbIX

e [loCTOAHHOWM KOMMYHUMKaLUKN MeXay JOMOM W LLIKOSON

e  AOMMHMCTpPaUMS LWIKONblI TPeOYeT 1 Noaaep>KMBaeT BCe BbilLenepeyncrneHHoe
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[Toyemy npuknagHou aHanns3 noBegeHus
ABMAETCS OCHOBOW ANA Hanbornee
9PPEKTUBHBIX NMPorpaMmm NOMOLLUM ANnd OETEN
C ayTU3MoM?

MAl — aTo ancuunnuHa, Kotopasi Hanbornee nocrnegoBaTesibHO N3yyuna BOMPOC TOro, Kakne
N3MEHEHNA B NOBEAEHUN, B KAKOM MOPSALKE N KAKUMU METOAAaMMU, MPUHECYT pebeHKy

MaKCMMarbHYO NOMb3y.
- DoHanbg M. baep (2005)




Kakue noBegeH4Yeckne nsmeHeHus
ABMNATCA Hanobonee Ba)XHbIMN?



Выступающий
Заметки для презентации
So what bx are most important to the success of students w/ ASD? That’s a very important ?, and one too important for me to tackle alone. For 30 years I helped train special ed teachers, researchers, and teacher trainers, many of whom work primarily in the area of ASD. But I’m no autism expert, and I wanted this presentation to be informed by real experts. So, ..



Mosi rpynna akcnepToB B 0bnacTtu aytuama



Выступающий
Заметки для презентации
I formed a panel of aut experts to guide me. Collectively, these 40 educators, clinicians, researchers, and parents have well over 500 years of exp teaching ch with ASD. Research by members of this group has contributed a great deal to our scientific knowledge of effective educ of ch with ASD. 2 spoke at last yr’s conf. I asked each person to ID what their exp has shown to be the most imp skills needed by a St with ASD for success in reg clsrms.



B
Hanbonee BaxHble KpUTEPUM yCriexa B
OObIYHOM KJ1acce:

PebeHok He nposiBnseT npobneMHoe noseaeHue

YyacTBYET U YYNTCA B rPynnoBbIX 3aHATUAX

BbINONHAET 3a0aHns CaMoCTOATENbHO

BaanmogencteyeT co CBEpCTHMKaMMN Hagnexawmm obpasom
Cnepyet npaBuiam Kracca/BbINONHAET yKa3daHus

o gk~ whhRE

[Mogobatowmm obpasom npmBrekaeT BHUMaHMe negarora/obpallaeTcs 3a NoOMOLLbH

boHA |
OOHaXKEéHHble
cepaua



Выступающий
Заметки для презентации
The respondents to this informal and unscientific, but I think informative, survey said that success in the reg class for a St with ASD depends on the child’s ability to reliably do the 6 things shown here. The skills are rank-ordered by the # of times mentioned by my expert panel. This is, of course, far too much to take on in a single presentation, so we’ll reduce the list by 1 and not tackle problem bx. There are lots of training and resources available on how to understand and treat stereotypy, aggression, tantrums, and other forms of challenging behavior. Dealing with prob bx is the kind of thing a BA is expected to be able to do – and BAs success in doing so is a big reason many children w/ ASD are now spending at least part of their school day in reg classrooms.



B
B kakom nopsagke crieayet obyvartb 3TUM

BMOaM noBeaeHnsa?

* YyacTBYeT N yunTCS B rpynnoBbIX 3aHATUSX

e BbINONHAET 3agaHns caMOCTOATENbHO

* BsaumogenctByeT CO CBEPCTHUKAMU Haasexawmm obpasom

» Cnepyet npaBunam Kracca/BbINONMHAET yKa3aHUs

 [logobatowmm obpasom NpuBnekaeT BHUMaHMe negarora/obpallaeTcs 3a NOMOLLbHO
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Выступающий
Заметки для презентации
The order in which some bx are acquired confers advantages to further learning, and this is esp. so during a child’s early dev yrs. We know, for ex, that acquiring a basic mand repertoire can facilitate a child’s acq of other forms of VB, and that children who engage in joint attention and gen imitation learn various social and comm skills more readily than children who don’t. There is, however, no develop sequence by which the skills for clasrm success should be taught. A child included in a reg class faces numerous opps and demands to use each of those skills each school day. Which skill area is targeted for instr first should be determined by the ind St’s strengths and deficits with respect to the expectations and typical routines of the particular classroom.



Kakne obyyarouime TeXHUKn dyayT Hanbonee
9P PEKTUBHLIMN T



Выступающий
Заметки для презентации
Teachers of students with ASD have many research- and EBPs from which to choose, and most of these instructional tools can be used to accomplish a wide range of learner outcomes. Majority of EBPs discovered and refined by research in ABA.



.

I9Tb CaMbIX Ba)KHbIX HABbIKOB AJ151 ycrexa B
OObIYHOM KIacce

* YyacTBYyeT M y4MUTCS B rPYMNMnoBbIX 3aHATUSAX

* BbinonHsieT 3agaHns caMoOCTOATENbHO

 BsaumopgenctByeTt co cBepCTHMKaMKN Hagnexawmm obpasom

 Cnepnyet npaBunam knacca/BblNOSTHAET yKasaHud

* [logoGatowmm obpasom NpuBnekaeT BHUMaHUE negarora/obpallaeTca 3a NOMOLLbIO
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Выступающий
Заметки для презентации
So what behaviors are most important to the success of students w/ autism? That’s a very important question; one far too important for me to tackle alone. For 30 years I helped train special ed classroom teachers, researchers, and teacher trainers, many of whom work primarily in the area of ASD. But I’m no autism expert, and I wanted this presentations at to be informed by real autism experts. So I asked some real experts. 



.

I9Tb CaMbIX Ba)KHbIX HABbIKOB AJ151 ycrexa B
OObIYHOM KIacce

* YyacTBYyeT M y4MUTCS B rPYMNMnoBbIX 3aHATUSAX

* BbinonHsieT 3agaHns caMoOCTOATENbHO

 BsaumopgenctByeTt co cBepCTHMKaMKN Hagnexawmm obpasom

 Cnepnyet npaBunam knacca/BblNOSTHAET yKasaHud

* [logoGatowmm obpasom NpuBnekaeT BHUMaHWE negarora/obpallaeTca 3a NOMOLLbIO
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Выступающий
Заметки для презентации
The respondents to this very informal and unscientific, but I think informative, survey said that success in the reg classroom for a student with ASD depends mostly on the child’s ability to reliably do the 5 things shown here. This group of experts said that participating and learning in group instruction is every bit as important to a child’s chances of having success in school as not engaging in problem behavior. There are lots of training and resources available on how to understand and treat stereotypy, aggression, tantrums, and other forms of challenging behavior. Dealing with problem behavior is the kind of thing a behavior analyst is expected to be able to do – and BAs success in doing so is a big reason many children w/ ASD are now spending at least part of their school day in reg classrooms.



YyacTtue n obyyeHne B rpynnoBbIX
3aHATUAX

Pecypc: Education Indicators in Focus: How Does Class Size Vary
Around the World? Organisation for Economic Co-operation and
Development. Paris. (9 November 2012) PoHA

OOHaXKEéHHble

cepaua


Выступающий
Заметки для презентации
Group instruction is the norm in the mainstream. Perhaps the biggest shock for a child with ASD transitioning from an early intervention program to public school classroom is going being the star of the show where multiple adults are to do everything to meet your individual needs and desires to being just 1 of 20, 25, or 30 students.



B
OBy4yeHue B rpynmne ctaBUT Nepen negarorom

crnegyroLne 3agaym ...

® nOﬂﬂep)Kl/lBaTb BHUMaHNE y4eHNKOB

® [lpenocTaBnATb KAXKAOMY YYEHUKY JOCTAaTOMHO BO3MOXHOCTEWN
OTBETUTb

e [laBaTb 0OpaTHylO CBA3b MO OTBETAM/peakunam ydyeHuKa
e [IpepoTBpaliatb 1 pa3dmpaTbCs C HapyLWeHNeM ANCLUNINHDI
@ OrTcnexnBatb NPOrpecc y4eHMKoB

(POHA »
OOHaXKEéHHble
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Выступающий
Заметки для презентации
Teaching more than one student at the same time is difficult. None of you listening and looking in needed me to tell you that, and I’m confident all of you can relate to the challenges posed by group instruction shown here. Just maintaining students’ attention during a lesson is an achievement, and when we manage to do that we often accept it as evidence of a successful lesson. 



[Tpegnonaratb, YTO €CNY YY4EeHUK BHUMATENBHO
CryLLaeT, OH aBToMaTu4eckn oby4yaetcd —
pacnpocTpaHeHHasa negarornyeckas omobka

@ |lccnegoBaHus NoOKasbIBAKOT! YPOKH, HA KOTOPbIX YHEHUKN aKTUBHO N 4YaCTO pearnpyior,
AatoT 6onbLUe 3HAaHUN, YeM YPOKH, BO BpeEMA KOTOPbIX YH4EHNKN MACCUBHO CITyLUAIOT.

YYeHUKM MOryT ObITb «3aHATHI A€NOM» Ha NPOTSXKEHUM BCEro YpoKa, HO Maro
pearnpoBaTb, UNN He pearpoBaTb COBCEM.



Выступающий
Заметки для презентации
But it’s a mistake to assume that students who pay attention are learning. When other key variables are held constant, a lesson in which students emit many responses will produce more learning than will a lesson of equal duration in which students make few responses. This is ASR, the kingpin alterable variable I talked about in Session 1. Many lessons are structured in a way that enables a student to be perfectly on-task while making few or even any lesson-related responses.



B
[Mpnmepbl NOBeAEHNSA — y4aCcTBYET B 3aHATUM

e YUYEHUK CMOTPUT Ha y4nUTENS — CMOTPUT B Y4EOHUK — CMOTPUT B TETPaab
e Habniopaer, kak oTBe4aeT CBEPCTHUK — CMOTPUT BUAEO

» [lepeBopauynBaeT CTpaHULbl y4ebHMKa

«3aHMMaTbCA AeNIoOM» — 3TO He nJioxo!
Ho 3To 1 B N0ON0BUHY He Tak 3¢ PEKTUBHO KaK aKTUBHOE pearnpoBaHme yY4eHuKa
(active student responding, ASR)!

(POHA »
OOHaXKEéHHble

cepaua


Выступающий
Заметки для презентации
On-task behavior is not a bad thing! But it's nowhere near as good as ASR. Why? Because increasing on-task behavior does not necessarily produce an increase in active student responding, and ASR results in more learning than does simply being “on-task.”



OnpegeneHne akTUBHOIO pearMpoBaHuUS
ydeHvka

AKTMBHOE pearmpoBaHue yYeHuKa NPoUCXOAUT Kaxablii pas, Koraa yYeHUK 3aMeTHO
pearmpyeTtHa ypoke

e Twnbl peakuunii, KOTOPbIE MOXXHO CYMTATb NPUMEPOM aKTUBHOIO pearmpoBaHus
yYeHUKa CTOMb e pasHooOpasHbl, Kak U TUMbl YPOKOB

(POHA »
OOHaXKEéHHble
cepaua




AKTUBHOE pearmpoBaHune — 3T1o Korga
YYEHUKM. ..

%k YwuTaroT cnosa CopTupYIOT NOCHISKK

PewatoT maTemaTtnyeckne 3agaym l/IrparOT raMmmbl
FlepeqwcnﬂrOT ncrtopmnyeckmne C*)aKTbI Pasnuyatot Knacchl XKMBOTHbIX

r|VILIJyT npeanoxeHund CwwmatoT CNMopTMBHbLIE MATbI

¥R X X *

OTtBevaloT Ha BOTMPOCHI N Tak nanee, un Tak ganee!
rOBOpFIT NMoONoOXUTeJibHblE PENnJINKn

AHannaun PYHOT MOJIEKYIIbI

¥R R X N N *

OnpenenstoT Xy40XKHUKOB
% HasbiBalOT CUHOHUMBbI

. . Bce aT0 1 He Tonbko, MOTOMY YTO TUMbI PeaKUMIA, KOTOPbIE MOXHO CYMTaTb NMPUMEPOM
aKTUBHOIO pearnpoBaHus y4eHUKa CTOMb e pa3HoobpasHbl, Kak U TUMbl YPOKOB

(POHA »
OOHaXKEéHHble
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BmecTo TOro, 4tobbl npeanonaraTb, YTO AETH,
KOTOpbIE “3aHATbI OEenoMm’, ycBanBatoT
MaTepwuarn, caenamTte Tak, YTobbl KaxXabin
pebeHOK KaKk MOXXHO Doriee akTUBHO pearmpoBart
Ha NpoTsXXeHun ypoka!

@ OTOro HECNOXHO AOBUTLCA Npu nHAnMBMAyanbHon padote. HamHoro crioxxHee o6¢cTonT
Aero Ha rpynnoBbIX 3aHATUSX.



Выступающий
Заметки для презентации
No one needs convince teachers that active student engagement is a good thing.  Ask 1,000 teachers if active participation by students is better than passive attending. If even one teacher replied that his or her students learn better when they are unengaged, passive observers, we’d be shocked. 



EcTb cnocob BoBMNeYb KaXaoro y4yeHuka!




XOpOoBOW OTBET

YYEHUKM YCTHO, XOPOM OTBEYAlOT Ha KaXXablW BOMPOC, 3aJaHHbIN y4nuTenem

(POHA »
OOHaXKEéHHble
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XOpOoBOW OTBET

MoXXeT ncnonb3oBaTbCs Ha ypokax Ha nobble TeMbl. Bonpoc AomkeH COOTBETCTBOBATL TPEM
KPUTEPUSAM...

1. BO3MOX€EH TONbKO OAWH ﬂpaBVIﬂbeIVI oTBET
2. Ha BOMpoC MOXHO OTBETUTb KOPOTKO
3. BOMpocC noaxoauT An4d ypoka B OXMBJIEHHOM TEMINe

(POHA »
OOHaXKEéHHble
cepaua




Kak NpMMeHATb XOpOBOW OTBET

1. [DanTte yeTkmne ykasaHus: OObSACHUTE YY4EeHUKAM, KaKoro poaa OTBET OT HUX TpebyeTcs, 1
nposeauTe oaHy-aABe Npobbl. Hanpumep: “Cnylwante BHMMaTensHo. MNpuUrotoBsTeCch Ha3BaThb

4YMCIO aTOMOB BOAOPO4A B MOSIEKYre MI0KOo3bl.” [Maysa, 3atemM curHarn, npurnaillaroLwmnm gatb
oTBeT] «[lBeHaauaTb»

2. Ecnu HyxHO, pante BpemMs nogymaTthb: [1yCcTb YpOBEHb CNOXHOCTM BOMpOca/3agaHus u
CTeneHb OCBOEHUS1 MaTepuana y4yeHnkamu onpeaensitoT NPoaoKUTENBHOCTb Nay3abl

boHA |
OOHaXKEéHHble
cepaua




Kak NpMMeHATb XOpOBOW OTBET

3. [anTe yyeHMKaAM YEeTKUM CUTHan, Korga Hago oTBeTUTb: Hanpumep, ckaxute: «eTu...»,
«CKkonbko?», WEenkH1UTe nanbLamMmu, caenanTte onpeaeneHHoe ABuKeHue pykon. Ecnu naysa
ONUTCA O0NbLUE HECKOMNMbKUX CEeKyHA, AaiTe CUrHan “npurotoBunmch”

4. OTpearnpyute Ha oTBeT. ECnK Bbl CIbILLUNTE TOSBbKO NpPaBUibHbIE OTBETLI NOATBEPAUTE U
noxsanute (Hanp., «[a!/Xopowwo!», «MpaBunbHo», «Monogubl») U HEMEASIEHHO AaBanTe
cnegyowmnm Bonpoc/3agaHue

(POHA »
OOHaXKEéHHble
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Kak NpMMeHATb XOpOBOW OTBET

4. OTpearnpyuTte Ha oTBeT (NpoaosKeHue):

« Ecnu oguH nnu gBa y4eHuka oTBETUNWN HENPaBUIBHO: 03BYYLTE MNpPaBUmbHbIA OTBET (Hanp.,
«[a, B Monekyre rmnoko3bl 12 aToMOB BOAOPOAa») M CHOBA 3adaiiTe TOT Xe BOMpocC nocne
HECKOMNbKUX OpYruX.

° Ecnn HernpaBuJibHbIX OTBETOB MHOIO:. O3BYy4bTE I'IpaBI/IJ'IbeIﬁ OTBET N KPAaTKO obbsACHUTE €ero,
CHOBa NnoBTOpPUTE BOMPOC AJ1d XOpOBOIro orBeTa 1 CHOBA 3agaunTe TOT Xe BOrpocC nocrie
HECKOJTbKNX OPYrunx.

(POHA »
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Kak NpMMeHATb XOpOBOW OTBET

S. I'Ipou3Boano Bbl30OBUTE OTAEJIbHbIX YY4EHUKOB:
e CHavana 3agaunte BOMpPOC, NOTOM Ha3oBUTE UMA KOHKPETHOIo y4eHunKa.

e  Wcnonb3ynTte 3TOT MeToa, YTobbl 4aTb BO3MOXXHOCTb OTCTAOLLMM YYEHUKaM
NPOAEMOHCTPUPOBaTh CBOM 3HAHUS Nepe CBEPCTHUKaMU

(POHA »
OOHaXKEéHHble
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Kak NpMMeHATb XOpOBOW OTBET

6. MoppepxuBaeTe OXUBMEHHbLIN TeMN YPOKa.




Korga yyntenb npegnaraeTt y4yeHnkam 3agaHus
C KOPOTKUMW NHTepBanamu (Hanp., 1-2
CEKYH[bI), YHEHWKN. ..

® fa

T HAMHO Jiblle OTBETOB, YeM Npun OANMNHHbIX MHTEepBaliax
@ Yaule oakT npaBUribHbie OTBETLI
@ peXe OTBJIEKAaTCA U NOYTU HE HapywarT ANCUUNMITNHY

Carnine, D. W. (1976). Effects of two teacher presentation rates on off-task behavior,
answering correctly, and participation. Journal of Applied Behavior Analysis, 9, 199-206.
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Kak NpMMeHATb XOpOBOW OTBET

6. lNoppepxuBaeTe OXUBIIEHHbLIA TEMI ypoKa.
@ [logrotoBbTECH K YPOKY.
@ XBanuTte y4eHUKOB 3a NpaBuSibHble OTBETHI.

@ [logkpennanTe yyactme: nogymanTe O rpyrnnoBOM NogKpenneHnn, ecnn getu
OTBEeYaloT U Mon4yaT BOBPEMSI.
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lyCTb XOpPOBOW OTBET OyaEeT BECENON
AKTMBHOCTbIO

YUYEHUKN B pOnu yunTernemn
. YckopsinTecb/cbaBnante Temn

. «[loBTOPUTE 32 MHOW»

. «CanMOH roBopuT»

. Cuert

. [pynnoBoe nogkpenneHne/noowpeHne 3a npaBusbHble OTBETLI/peakumnm

— Nrpa neparor-y4eHuk
— [opsiyasa kapTolwka/Bokpyr ceeTa

(POHA »
OOHaXKEéHHble
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[lpumeHeHne MeToanKM XOpoOBOIro OTBETA ANg
o0y4YeHns YyYEeHWUKOB cpeaHero/ctapLiero
LLIKONTbHOIO BO3pacTa C HapyLlEeHUsIMU
Pa3BUTUA HaBblkaM ODpaLLEeHnNs C AeHbramMmu
(Ceyn, KOxxHaa Kopes)




YyeHunkn mmuctepa KOHa ncnonb3yroT XopoBOU
OTBET, YTOObI Hay4MTb APYr Apyra HaBbikam
obpalleHnsa ¢ AeHbramu




XopoBown OoTBET U y4yeHuku ¢ PAC

Cihak, D., Alberto, P. A., Taber-Doughty, T., & Gama, R. I. (2006). A comparison of static picture
prompting and video prompting simulation strategies using group instructional procedures. Focus
on Autism and Other Developmental Disabilities, 21, 89-99.

Flores, M. M., & Ganz, J. B. (2009). Effects of direct instruction on the reading comprehension of
students with autism and developmental disabilities. Education and Training in
Developmental Disabilities, 44, 39-53.

Kamps, D. M., Dugan, E. P., Leonard, B. R., & Doust, P. M. (1994). Enhanced small group instruction
using choral responding and student interaction for children with autism and developmental
disabilities. American Journal on Mental Retardation, 99, 60-73.
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[TogrotoBka y4yeHukoB ¢ PAC K rpynnoBomy
o0y4eHuto

Heobxoanmble HaBbIKU:

nogHUMaTb PyKy
curHanbl

doopmaTbl OTBETOB
A0XnaaTtbCA CBOEW ovepenu
OoTBeYaTb B YHUCOH




Buaoeo npeacraeneHo obpasoBaTenbHbIM LieHTpoM XayrnaHga, Konymbéyc, Orano

www.hauglandlearningcenter.com
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http://www.hauglandlearningcenter.com

pPecypcChbl. XOPpOBOU OTBET




KapToyku ¢ oTBeTamu

KapTouku, Tabnuykn nnm nogobHble NpeameThbl, Ha KOTOPbIX yKa3aH OTBET Ha
BOMPOC UNK pelleHne 3agadn. Bce y4eHukn B knacce ogHOBPEMEHHO
MoKasbIBaT UX YYUTEN!O.

(POHA »
OOHaXKEéHHble
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KapTo4yku ¢ otBeTamu: [1Ba OCHOBHbIX BUAa

KapTouku c 3apaHee Hane4yaTaHHbIMU OTBEeTaMM - YUeHUK BblOMpaeT n3 Habopa KapTouKy
C HY>XHbIM OTBETOM.

KapTO‘-IKI/I ANA 3anoriHeHUsA - YYeHuk obo3HavaeT nnm nuiieT OTBET Ha ﬂyCTOVI KapToO4Ke. B
NPOMEXYTKaxX Mexay BornpocamMun OTBET CTUPAETCH.

(POHA »
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KapToq K O514 3alOoJNiHEHUA




ViccnepgoBaHus, B KOTOPbLIX CpaBHMBAroOCh
NPUMEHEHNE KapTOoYeK C OTBETaMU U popmar,
npegnonararLwmmn oTBeThbl UHAUBUAYANbHbIX
YYEHUKOB - YYEHUKN:

[atoT HamHoro 6osiblle OTBETOB B TeYeHWe
ypoka Cc kapToykamu

» [lokasbiBatoT Bonee BbICOKME pe3ynbTaThl
Ha KOHTPOSIbHbIX paboTax/TecTax ¢
NCMONb30BaHNEM KapToYek

e MeHblle oTBNEKalTCs U MeLLaoT BECTU
YPOK MpU UCMONb30BaHUN KapToyek

o [lpeano4nTaloT KapTO4Ku

Lambert, M. C., Cartledge, G., Lo, Y., & Heward, W. L. (2006). Effects of response cards on disruptive

beh_ayior and pgrticipation by_ fourth-grade students during math lessons in an urban school. Journal of QMR e
Positive Behavioral Interventions, 8, 88-99. cepaua




Kak kapTo4kn ¢ oTBETaMU BNUAKOT HA YPOBEHb
HapyLEeHNs AUCLIUMINHDBI

Lambert, M. C., Cartledge, G., Lo, Y., & Heward, W. L. (2006). Effects of response cards on
disruptive behavior and participation by fourth-grade students during math lessons in an urban nonn
school. Journal of Positive Behavioral Interventions, 8, 88-99. OGHaXEHHbIe

cepaua



Y4YeHUKn cpegHmnx/ctapLinx Knaccos O
KapTodKkax™:

. Hu4ero cebe, 4 npasga ymHeto!

e  OTO MHTepecHee, YeM TO, Kak Mbl 3aHUMaNNCb B MEPBOM MOMYroguun, NOC MOU OLEHKM
cTanu nyuJie

A uyyBcTByl0 cebs 6oree yBepeHHO
OHM nomoralT MHe 6orblue 3anoMuHaTb
4 Bepto B 3TOT MeTOA

* Reynolds, C. M. (2003). Opportunities to respond through the use of response cards. Master’'s
thesis, Buffalo State College, Buffalo, NY. thoHp,

OOHaXKEéHHble
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KapToukm ¢ otBeTamun U ydeHukn ¢ PAC u
OPYrMMUN HapyLLEeHUAMU

Horn, C., Shuster, J. W., & Collins, B. C. (2006). Use of response cards to teach telling time to
students with moderate and severe disabilities. Education and Training in Developmental
Disabilities, 41, 382-391.

George, C. L. (2010). Effects of response cards on performance and participation in social studies for
middle school students with emotional and behavioral disorders. Behavioral Disorders, 35, 200-
213.

Horn, C. (2010). Response cards: An effective intervention for students with disabilities. Education and
Training in Autism and Developmental Disabilities, 45, 116-123.

Skibo, H., Mims, P., & Spooner, F. (2011). Teaching number identification to students with severe
disabilities using response cards. Education and Training in Autism and Developmental
Disabilities, 46, 124-133.
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Kak nonb3oBaTbCA KapTOYKaMu

[MpoBeauTe HecKosbKo Npob, NyCTb YY4EHUKM NOMNPaKTUKYHOTCS.
[MopaepxuBanTe OXXMBIEHHbIN TEMM YpOKa.
[laBanTe yyeHnKam 4YeTKUM 1 nocriegoBaTenbHbIN CUTHAMN NOAHATL UM ONYCTUTb KapTOYKM.

[MoBTOPUTE BONPOC/3agady B HECKONBLKO pas, eCriv y4eHMUKN OONYyCKaT CANLWKOM MHOro
OLLUMOOK.

MomHuTE: YYHEHUKUN MOTYT nony4v4artb 3HaHUA, Habntogas 3a CBEPCTHUKaAMMN. nyCTb OeTn He
CHUTAKOT, 4HTO CMOTPETb HAa KapTO4K OOHOKI1aCCHUKOB 3TO XKYITbHNYECTBO.

boHA |
OOHaXKEéHHble
cepaua




PECYpCbl: KAPTOYKM C OTBETAMM

® Everyone participates in this class: Using response cards to increase
active student response

® How to Get Your Own Set of Write-On Response Cards
o Designing a Lesson that Uses Choral Responding and/or Response
Cards

* Ha aTtom YPOKe OTBEeYaloT BCE. UCIOJ1Ib30OBaHNE KapTO4YEK C OTBETOM,
YTOObI MOBbLICUTbL aKTUBHOE pearnposaHmne y4eHMKoOB

 Kak cgenatb cOOCTBEHHbLIN HABOP KapTovek Anda 3anosfiHeHUd

° Kak coctaBuTb nnaH YPOKa C npnMmeHeHmnem XxopoBoro oreeta mniun

KapToyek ¢ oTBeTamMu OOHAKEHHbIE

cepaua




CamocTodaTenbHOe BbINONMHEHMEe 3a0aHns




BusyanbHoe pacnucaHne akTMBHOCTEN

PacnucaHuns «CHavana-notom»




Pecypchl: BusyanbsHoe pacnucaHue
aKTUBHOCTEM




CaMOKOHTPOJSIb




Tanmep MotivAider™ nogaeT curHan B BuAe nerkon subpaumm ¢ perynspHbiMu
NN PasfIMYHbIMU MPOMEXYTKaMN BPEMEHU, B 3aBUCUMOCTU OT TOrO, KakK ero
3anporpaMmmupyeT nosib3oBaTerb.

boHA |
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Выступающий
Заметки для презентации
Variety of simple tools can help students self-monitor successfully. The MotivAider is a small, battery-operated device that vibrates at pre-set fixed or variable intervals.



AHKeTa ang Mnagwunx WKOSIbHUKOB, C MOMOLLbIO
KOTopon pebeHOoK MOXeT NpoBepUThb, crnegosan nu
OH MHCTPYKUMAM BO BpPEMS CAMOCTOSATENBHOW
paboTtbl 3a napton. (Jlo, 2003)
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YYeHUKN ¢ ayTM3MOM N CAMOKOHTPOIb:
[Tpumepbl nccnegoBaHUN

Koegel, L., Koegel, R., Hurley, C., & Frea, W. (1992). Improving social skills and disruptive behavior in
children with autism through self-management. Journal of Applied Behavior Analysis, 25, 341-353.

Newman, B., Reinecke, D. R., & Deborah L. Meinberg, D. L. (2000). Self-management of varied
responding in three students with autism. Behavioral Interventions, 15, 145-151.

Lee, S-H, Simpson, R. L., & Shogren, K. A. (2007). Effects and implications of self-management for
students with autism: A meta-analysis. Focus on Autism and Other Developmental Disabilities, 22,
2-13.

Boccuzzi Legge, D., DeBar, R. M., & Sheila R. Alber-Morgan, S. R. (2010). The effects of self-
monitoring with a MotivAider® on the on-task behavior of fifth and sixth Graders with autism and
other disabilities. Journal of Behavior Assessment and Intervention in Children, 1(1), 43-52.

Holifield, C., Goodman, J., Hazelkorn, M., & Heflin, L. J. (2010). Using self-monitoring to increase
attending to task and academic accuracy in children with autism. Focus on Autism and Other
Developmental Disabilities, 25, 230-238.

Southall, C. M., & Gast, D. L. (2011). Self-management procedures: A comparison across the autism
spectrum. Education and Training in Autism and Developmental Disabilities, 46(2), 15577.
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PecypcCbl: CAMOKOHTPOb




[ormkHbIM 0b6pa3om obulaeTcst co
CBEpPCTHUKaMn




[ pynnbl cOBMECTHOWN PaboThbl

. PasgeneHue geten Ha rpynnbl MOXET ObiTb 9PdEKTUBHBIM NOAXOO0M.
. PacnpocTpaHeHHbIe NPpUYnHBLI Heyaad npun paboTe B rpynnax:

— AETSM He npeabsiBrieHbl YETKNE OXNaaHUs

— HeOCTaTOYHO BO3MOXHOCTEN NPOSABUTbL aKTUBHOE pearmpoBaHue

— OTCyTCTBUNE CUCTEMATUHECKUX nocneacTeun Ans YreHoB rpynnbl, CBA3aHHbIX C y4aCTUEM
B pa60Te n/vnn BbINONHEHNEM 3aaHusA

- AOeTn CIrMMwKOM 4aCTo HU4eM He 3aHATbl N OTBI1EKAKOTCA

boHA |
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exHnka «Numbered Heads Together»
(0OCNOBHO: NPOHYMEPOBAHHbIE FOS10BbI,
paboTtatoLime BMecTe)




Mopgenb TboTopCcTBa HaA
ogHoknaccHukamun (Classwide peer
tutoring, CWPT)




UeTbipe mogenn CWPT ¢ goka3saHHOU
9PPEKTUBHOCTLIO *

Hetcknn ueHTp xkyHunep MNapgeHc - YHusepcuteT KaHsaca (Greenwood, Delquadri, & Carta,
1997)

YyebHble cTpaTternmn c yyactmem ceepcTHUKoB (Peer Assisted Learning Strategies, Pals) -
YHuBepcutet BaHgepobunerta (Fuchs, Fuchs, Mathes, & Simmons, 1996)

O6LLEeKnaccHble KOMaHabl YY4eHUKOB-TLIOTOPOB - YHuBepcuTeT wTata Heto-Mopk - dpenoHus
(Maheady, Sacca, & Harper, 1987)

o Mogoenbs CWPT YHuBepcuteta wtata Orano - YHmBepcutet wrtaTta Orauno (Heward, Heron, &
Cooke, 1982)

* Maheady, L., Mallette, B., & Harper, G. F. (2006). Four classwide peer tutoring models: Similarities, differences, and
implications for research and practice. Reading and Writing Quarterly, 22, 65-89.
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O6wume anemeHTbl Moagenen CWPT c
OoKa3aHHOW a(PPEKTUBHOCTLIO

. UeTko nocTaBrieHHble y4ebHble 3agaymn

. NHoneuayanmanpoBaHHbIM MaTepuarn

. Bbicokasa yactoTa akTMBHOIO pearmpoBaHus y4eHuKa
. YyeHunka xBanaT 3a npaBUnbHbIN OTBET

. Cucrtematunyeckasi Koppekumsi omnobok

. Mpsimas u perynsipHasl oLieHKka ycrneBaeMocTu

(POHA »
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Kaptoyku ¢ 3agaHnamu CWPT. matemaTtuka

Source: Total Tutoring for General and Special Educators [Instructor's Manual] by T.
E. Heron & W. L. Heward (2000). Columbus, OH: The Ohio State University. o, SHHbIE

cepaua



KapTouku ¢ 3agaHnamm CWPT. reomeTpud




Kaptoyku ¢ 3agaHmnamum CWPT:
oOLwecTBO3HaHME




Kaptoyku ¢ 3agaHmnamum CWPT:
eCTeCTBO3HaHue




PECypC: POBECHUKN B POSIN TbIOTOPOB




B
Cnegyet npaBunam Knacca/BbINOMNHAET

yKa3aHus

CosgaBanTe npasuna n oby4yante, Kak UM cregoBaTh
MogkpennsnTe crnegoBaHNe NHCTPYKUNSIMA
[pynnoBoe nogkpenneHune/rpa xopolluero nosegeHuns
CaMOKOHTpOIb

@ @ & @

(POHA »
OOHaXKEéHHble

cepaua


Выступающий
Заметки для презентации
When and how to request help and seek attention from teachers and peers is a critical social skill in the classroom



lpaBuna knacca

* [llpugymainte 4-6 npasun:

% KOHKpeTHble, NPOCTble U ACHbIE

%k CnepoBaHue KOTOPbIM MOXHO U3MEPUTb

* T[lonoxutenbHble (Npasuna “genartb”)

[TycTb y4eHMKn nomoryT Bam co3fartb npasuna

O6bsasuTe npasuna n obydnTe UM Ha NPUMEPE TOrO, Kak HYXKHO U HE HYXXHO NOCTynaTb

PerynapHo nepecmartpusanTte npasuna

¥R X ¥

MNoakpennsante BbINOMHEHWE NPaBUN U NPEABLABNSAATE NOCNEACTBUS 3a UX HApyLUEeHUS
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Выступающий
Заметки для презентации
Rules are specific when they are clear and unambiguous. “bring books, paper, and pencils to class” is much clearer than “be ready to learn.” Clearly stated rules are easily observed and measured.  Positively stated rules are “do” rules. Do rules provide information as to how to behave and set the occasion for teacher praise. An example is “Raise your hand for permission to talk.” Conversely, negatively stated rules or “don’t” rules tell students what not to do and encourage us to attend to student rule breaking. An example of a don’t rule is “Don’t call out.” The classroom rules should be posted.



pecypchbl: NpaBura B Kilacce

Bicard, D. F. (2000). Using classroom rules to construct behavior. Middle School Journal, 31(5),
37-45.

Kostewicz, D. E., Kubina, R. M., & Ruhl, K. L. (2008). Creating classroom rules for
students with emotional and behavioral disorders: A decision-making guide. Beyond
Behavior, 17(3), 14-21.
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)
rpa - xopollee noBeaeHmne

Onpenenute xopollee noseaeHne
KoHKpeTusnpymte noouipeHne

Pasgenute knacc Ha aBe rpynnbl

CunTanTte “wrpadbl” HAa NPOTSXKEHUN YpoKa

B kOHUe ypoka HaszoBuTe nobeamusLlyo komaHay(bl), ONUWINTE MOMEHTHI, 3@ KOTOpble
YYEHMKN nonyyanu «wtpad»

6. [NpenoctaBbTe noowpeHne(s)

ok wnE
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Выступающий
Заметки для презентации
GBG is an interdependent group contingency that: first study appeared in JABA in 1969 BARRISH, H.H., SAUNDERS, M., & WOLF, M.M. (1969). GBG: Effects of individual contingencies for grp consequences on disruptive bx in a classroom. JABA, 2, 119–124.



rpa - xopolluee nosegeHne: y4eHUKN
cpeaHux/cTapLimnx Krnaccos

Flower, A., McKenna, J., Muething, C., Bryant, D., & Bryant, B. (2014). Effects of the good
behavior game on classwide off-task behavior in a high school basic algebra resource
classroom. Behavior Modification, 38(1), 45-68. hoHA

OOHaXKEéHHble
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pecypchl: Nrpa - xopollee nosegeHue

McKenna, J. W., & Flower, A. (2014). Get them back on track: Use
of the Good Behavior Game to improve student behavior. Beyond
Behavior, 23(2) 20-26. DoHAL

OOHaXKEéHHble
cepaua




[TogobatoLmm obpasom rnpmBnekaeT
BHMMaHWE negarora/obpallaercst 3a NOMOLLbHO



Выступающий
Заметки для презентации
When and how to request help and seek attention from teachers and peers is a critical social skill in the classroom



lccnegoBaHMsa NokasbIBalOT, YTO KOraa LUKONbHUKOB
C HapYLUEHUAMM Pa3BUTUSA y4aT, B KakuUX CIyqasix v
Kakum obpa3oM Hy>XHO NpuBNeKaTb BHUMaHWE
yuynTens, 3To gaeT crneayowme pesynbsraThl:

yunTens yaue XBansT y4eHUKOB U
KOMMEHTUPYIOT X paboTy

YYEHMKM NpodenbiBatoT 6onbLInn
ob6bem paboTtbl 1 bonee npaBuUIibHO
BbIMOSHSAOT 3a4aHus

Craft, M. A., Alber, S. R., & Heward, W. L. (1998). Teaching elementary students with developmental
disabilities to recruit teacher attention in a general education classroom: Effects on teacher praise
and academic productivity. Journal of Applied Behavior Analysis, 31, 399-415.
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[TpOUEHT BbINOSTHEHHbLIX N BbINOMTHEHHbLIX NPaBUMbHO
opdorpadunyeckmx 3agaHmn B Havyane oby4yeHuns u B
YCIOBUAX NporpaMmmmpoBaHns
reHepanundauuu/nogaepxaHug

Craft, M. A., Alber, S. R., & Heward, W. L. (1998). Teaching elementary students with developmental disabilities to recruit
teacher attention in a general education classroom: Effects on teacher praise and academic productivity. Journal of thoHp,
OOHa)KEHHbIe

Applied Behavior Analysis, 31, 399-415.
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Kakux OeTeun HY>XHO y4nUTb NMpuBreKkaTtb
BHUMaHMe/obpallaTbCy 3a NOMOLLbHO?

Pobkasi BunnameHa penko obpaliaetcs K yunTtento ¢ npocbbor nnm BonpoCcom.
OHa HacTOoSIbKO CKPOMHA M TaK XOpoLUo cebs BedEeT, YTO yYnuTens nHorga
3abbIBalOT O TOM, YTO OHa HAaXo4UTCH B Kracce.

Yuntensb elle He 3aKOHYNIT OOBSACHSATL, Kak BbIMNONHATL 3agaHue, a Toponiuesbll
appu yxe HanonosuHy caenan ero. O0bIYHO OH NepBbiM caaeT paboTy, HO U3-
3a HEBHUMATENbHOCTM AenaeT MHOro olmnbok. B cesasun ¢ atum Mappu peako
XBansaT.
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Kakux OeTeun HY>XHO y4nUTb NMpuBrieKkaTb
BHUMaHMe/obpallaTbCy 3a NOMOLLbHO?

KpukyHbs LLennu TonbKo YTO 3aKOHYMNa AenaTb 3adaHne, U OHa XO4eT, YToObI
yynTenb NOCMOTPEn Ha ee paboTy — HemeaneHHo! Lennn rpomMko 30BeT yuntens
Yyepes3 BECb KNacc 1 TakuM ob6pa3oM MellaeT APYrMM yYeHnKam.

Hadoednuesiii lMum 3HaeT, Kak NpMBredYb BHUMaHWE YYUTENS: OH NOAHMMAaET
PYKY, MOMnya »AeT, a NOTOM BEXNUBO crnpallnBaeT, «H npaBunbHO caenan?»
OpHako MuT noBTOpSsieT 3TOT Npouecc bonee AecsaTka pa3 B TedeHne 20 MUHYT.
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Kak obyunTb pebeHka npuerekaTb
BHMMaHMe/obpallaTbCH 3a NOMOLLbIO

ﬂOﬂﬁﬁHMMeQmm Bbl XOTUTE Hay4nTb pebeHka

Mopgenunpynte u pasbirpbiBanTe Xenaemyto nocrieqosatesibHOCTb O4eNCTBUN

e Hayuute pebeHka oLeHMBaTb COOCTBEHHbIE AENCTBUS
e Hayunte pebeHka npaBunbHO NpuBnekaTb BHMMaHue/obpallaTbCcsl 3@ MOMOLLIbIO

° CI'IOCO6CTByI7ITe reHeparnmn3aumm HOBbIX HaBbIKOB Ha pa60Ty B 0ObI4YHOM Krlacce u ¢
pa3HbIMU rnegaroramm
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KapTo4ku ¢ nogckaskon ansa obpaileHus 3a
NMOMOLLbIO K CBEPCTHMKAM

Wolford, T., Alber, S. R., & Heward, W. L. (2001). Teaching middle school students with learning disabilities
to recruit peer assistance during cooperative learning group activities. Learning Disabilities Research &

Practice, 16, 161-173. gggzﬁuuue
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MHeMOoHMnYecKkoe cpeacTtBo

C (complete) Cpenau 3agaHue

L (look it over) lNpoBepb oWNOBKK

A (ask yourself) Cnpocu ceba - ceobogeH nm yuutenb?

S (signal) No3oBu yuyntensa v nonpocn ero NOCMOTPETb TBOK pabdoTy

S (say thank you) Ckaxu «cnacunbo»

Alber, S. R., & Heward, W. L. (1997). Recruit it or lose it! Training students to recruit positive teacher boH,

attention. Intervention in School and Clinic, 32, 275-282. OBGHAXKEHHbIE
cepaua




pecypc. Kak oby4ynTb geTen npmBnekaTb
BHUMaHMe/obpallaTbCa 3a NOMOLL|bIO

Alber, S. R., & Heward, W. L. (2000). Teaching students to recruit positive attention: A review and
recommendations. Journal of Behavioral Education, 10, 177-204.




Y3HaTb bonbLue 00...

[MpuknagHomn
aHanuns
noseneHus (MAIT)

Al B o6pa3oBaHnu

Applied Behavior Analysis, 2nd ed. Exceptional Children: An Introduction to Special Education, 11th
(Practica, 2016) ed. (Pearson 2017)
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Cnacunbo
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